


Education practitioners around the world are recognizing 
the need for a stronger focus on child-centered learning. 
Child centered practices are based on theChild centered practices are based on theChild centered practices are based on theChild centered practices are based on the needs, abilities, needs, abilities, needs, abilities, needs, abilities, 
interests, and learning styles of the child, and allow the interests, and learning styles of the child, and allow the interests, and learning styles of the child, and allow the interests, and learning styles of the child, and allow the 
child to be an active participant in their own learningchild to be an active participant in their own learningchild to be an active participant in their own learningchild to be an active participant in their own learning. Re-
search has shown that child-centered learning can result in 
greater academic achievement and increased growth with 
respect to a child’s life skills.  

Right To Play fosters this child-centered approach to learn-
ing by using sport and play-based activities, coupled with a 
discussion strategy known as Reflect-Connect-Apply.  This 
document identifies how Right To Play’s approach has 
contributed to child-centered teaching practices in Southern Thailand and explores the successes and 
challenges of using this methodology in school-based settings.  
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Evaluation Highlights:Evaluation Highlights:Evaluation Highlights:Evaluation Highlights:    

 

Right To Play trained 

teachers demonstrated 

more child-centered 

learning practices than 

non participating teach-

ers, as indicated by 

greater evidence of: 

� Active Learning 

� Reflective Learning 

� Relevant Learning  

� Collaborative 

Learning 

� Inclusive Learning  

 

 

Children participating in 

Right To Play Activities 

demonstrated: 

� More Confidence 

� More Participation 

� More Concentra-

tion 

� More Collaboration 

 

 

 

As we continue to work in collaboration with schools around the world, we want to enhance our evi-
dence around 1) how our approach supports the national and local educational goals;  2 ) how it con-how our approach supports the national and local educational goals;  2 ) how it con-how our approach supports the national and local educational goals;  2 ) how it con-how our approach supports the national and local educational goals;  2 ) how it con-
tributes to childtributes to childtributes to childtributes to child----centered teaching practices; and 3) how it influences children’s learning.centered teaching practices; and 3) how it influences children’s learning.centered teaching practices; and 3) how it influences children’s learning.centered teaching practices; and 3) how it influences children’s learning.    

These three questions formed the basis of the internal evaluation carried out in Southern Thailand in late 
2008.  Thailand is among the growing number of countries that is shifting to a holistic educational ap-
proach: strengthening values among children through a child-centered approach to learning.  

The evaluation methodology involved a comparison of Right To Play trained and non-Right to Play 
trained teachers, and used qualitative methods including class ob-
servations, interviews, performance based assessment activities, and 
focus groups with students, teachers, parents, and school directors.  

The evaluation results confirm that Right To Play’s approach effec-
tively strengthens child-centered teaching practices. Results also 
indicated improved behavior among participating children: in-
creased concentration and participation in school, increased col-
laboration among peers, and increased confidence.   

The following pages provide an overview of the key results and 

learning that emerged from this evaluation. 
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Evaluation OverviewEvaluation OverviewEvaluation OverviewEvaluation Overview    
Timing: Timing: Timing: Timing: Sept-Nov 2008  
EvaluationEvaluationEvaluationEvaluation    TypeTypeTypeType:::: Internal,  
Final Program Evaluation  
Scope:Scope:Scope:Scope: 2 Provinces in Southern Thailand 
(Satun, Songkhla) 
Sampling: Sampling: Sampling: Sampling: Stratified Random Sampling        
52 teachers, 400+children     
Data Source:Data Source:Data Source:Data Source: RTP teachers, non-RTP teach-
ers, school directors, parents, children 
Data Collection Methods:Data Collection Methods:Data Collection Methods:Data Collection Methods: class observa-
tions, focus group discussions, perform-
ance based assessment, interviews  
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Through observations of Right To Play-

trained teachers and non-participating 

teachers, Right To Play-trained teach-

ers demonstrated greater evidence of 

child centered teaching practices than 

non-participating teachers.  

Evaluators assessed five areas of child 

centered teaching practices: active 

learning, collaborative learning, reflec-

tive learning, relevant learning, and 

inclusive learning. Right to Play trained Right to Play trained Right to Play trained Right to Play trained 

teachers scored, on average, between teachers scored, on average, between teachers scored, on average, between teachers scored, on average, between 

1.0 and 1.5 points higher (on a 4.0 scale), or 26 per cent higher, than those teachers who were 1.0 and 1.5 points higher (on a 4.0 scale), or 26 per cent higher, than those teachers who were 1.0 and 1.5 points higher (on a 4.0 scale), or 26 per cent higher, than those teachers who were 1.0 and 1.5 points higher (on a 4.0 scale), or 26 per cent higher, than those teachers who were 

not trained by Right To Play. not trained by Right To Play. not trained by Right To Play. not trained by Right To Play.  Outcomes extended beyond the areas of child centered teaching 

practices, and include direct benefits such as increased enthusiasm, confidence, and positive 

discipline practices among Right To Play-trained teachers. 

 

“ It would be very 
beneficial if teachers 
could receive this type 
of training before they 
graduate university. 
Teachers would be able to 
understand better what the 
needs of the students are; 
they would be able to 
have more fun and 
interactive classes. And 
most of all, teachers would 
be more confident at the 
beginning of their 
careers.”  

School Director, Satun 
Thailand. 

The question of whether Right To Play’s approach is beneficial for Thai teachers was met with a 
resounding ‘yes.’ One hundred per cent, or 50 out of 50,  Right To Play-trained teachers and 
school directors reported positive outcomes among teachers who participated in Right To Play 
training, and 100 per cent of  school directors requested that all teachers in their school be 
trained in the Right To Play approach.  When asked how the Right To Play approach was benefi-
cial, directors and  teachers pointed to the alignment between Right To Play’s approach and the 
Thai curriculum’s focus on child-centered learning and values.    

“Student centered and Right To Play is the same method. It helps remind teachers to focus and “Student centered and Right To Play is the same method. It helps remind teachers to focus and “Student centered and Right To Play is the same method. It helps remind teachers to focus and “Student centered and Right To Play is the same method. It helps remind teachers to focus and 
care more for their students.”  care more for their students.”  care more for their students.”  care more for their students.”  School Director, Songkhla 

While a strong emphasis has been made on child-centered teaching practices in Thailand’s edu-
cation system, interviews with teachers revealed that Right To Play provided the first approach to 
effectively bridge theory to practice. Teachers and Directors perceived Right To Play’s approach 
as a valuable tool for teaching the values component of the curriculum, as well as strengthening 
learning in the academic subjects.  When asked about the ideal frequency of implementing Right 
To Play’s approach, a Songkhla director claimed: “Every lesson can adapt the Right To Play ap-
proach.”  

Strengthening Child Centered Teaching Practices 
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Improved Collaboration among Students  

Children exposed to Right To Play teaching practices demonstrated signs of increased col-

laboration among peers. During their regular class instruction, children in Right To Play 

classes scored 3.3 (4.0 scale), demonstrating ‘good evidence’, and children in non-Right To 

Play classes scored 2.3, demonstrating ‘some evidence’ of collaborative behavior.  An inde-

pendent assessment activity carried out with both sets of students, using the same teaching 

approach, affirmed this differentiation, indicating a potentially deeper level of impact in the 

area of collaboration. Teachers described three primary indications of change: increased 

student communication, increased student support for one another, and increased teamwork. 

A Right To Play-trained teacher from Songkhla elaborated: ““““children are [now] helping each children are [now] helping each children are [now] helping each children are [now] helping each 

other, caring for one another, reducing aggressive behaviour, and accepting friends.” other, caring for one another, reducing aggressive behaviour, and accepting friends.” other, caring for one another, reducing aggressive behaviour, and accepting friends.” other, caring for one another, reducing aggressive behaviour, and accepting friends.”  

Children demonstrate col-Children demonstrate col-Children demonstrate col-Children demonstrate col-

laboration during a per-laboration during a per-laboration during a per-laboration during a per-

formance based  assess-formance based  assess-formance based  assess-formance based  assess-

ment ment ment ment 
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More Participation and Concentration in School  
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Through Right To Play training and support, teachers are demonstrating greater evidence of child-centered teaching 
practices—more active, reflective, inclusive, collaborative, and relevant teaching practices.   General classroom 
teachers, teaching both academic and non-academic subjects, demonstrated stronger evidence of child centered 
teaching practices than their counterparts teaching academic subjects. While Directors and teachers expressed the 
potential to use Right To Play methods to teach academic subjects, in practice, some teachers demonstrated and 
reported challenges in integrating the Right To Play approach into the education setting.  

Evaluation findings revealed three primary challenges: 1) limited time in the school schedule to use the Right To 
Play approach, 2) mixed understanding on how to align Right To Play’s approach to meet the requirements of the 
curriculum, and 3) varied ability levels to modify or create new RCA questions to support academic learning.   

The following section provides recommendations on how to further strengthen the integration of Right To Play’s 
approach into school settings.  

  

Greater Confidence among Children 

Recognizing the Challenges 

“Instead of  me 

waiting for 

them to enter 

the class,  the 

students now 

come early to 

class and wait 

for me.”  

Right To Play 

trained teacher, 

Satun, Thailand 

Increased motivation and participation in school was the most commonly re-

ported outcome among children after six months of participation in Right To 

Play activities. Students in Right To Play classes demonstrated ‘good evidence’ of 

active participation, while students in non-Right To Play classes demonstrated 

‘some evidence’ of active participation, as indicated by average scores of 3.11 

and 1.94 (out of 4.0), respectively.  Multiple stages on the motivation contin-

uum were highlighted.  Some teachers noted that students expressed enthusiasm 

for the Right To Play activities, while some teachers noted an increased excite-

ment in academic learning, and subsequently, in student attendance.     

Students exhibited increased levels of concentration when the Right To Play approach was used. In an independ-

ent assessment activity carried out with Right To Play and non-Right To Play children, both groups of children 

exhibited similar levels of concentration. However, when observations were made with the same set of children 

during instruction periods with their respective teachers, students in the class of a Right To Play trained teacher 

scored 1.5 points higher on average (on a 4.0 scale), further validating the strength of the teaching approach. 

Right To Play-trained teachers reported increased confidence in their students over the past six months, while two

-thirds of non-participating teachers expressed no change or decreasing confidence among their students. One 

Right To Play-trained teacher from Satun noted, “I see super clearly [that there is] more confidence in young “I see super clearly [that there is] more confidence in young “I see super clearly [that there is] more confidence in young “I see super clearly [that there is] more confidence in young 

children to talk and more confidence to volunteer [in class].” children to talk and more confidence to volunteer [in class].” children to talk and more confidence to volunteer [in class].” children to talk and more confidence to volunteer [in class].” Fifty  per cent of the children in this teacher’s class 

reported high levels of confidence in class, while only 20 per cent of the children in the class reported high levels 

of confidence outside the class. This highlights the supportive and safe environment that teachers have effectively 

created, in which children can feel confident.  

Teachers who reported increased confidence levels also noted a particular increase in confidence among shy or 

academically challenged children. The Director of a school in Songkhla described the impact the Right To Play 

approach has had on children with learning disabilities: “These children can now express themselves much bet-

ter and they have more confidence as a result.”  

Children engage in Children engage in Children engage in Children engage in 

Right To Play activity Right To Play activity Right To Play activity Right To Play activity 

during an English classduring an English classduring an English classduring an English class    



Taking our Learning Forward 

    
Right to Play Monitoring and Evaluation team:Right to Play Monitoring and Evaluation team:Right to Play Monitoring and Evaluation team:Right to Play Monitoring and Evaluation team:    

Kenzie Strong, M&E Supervisor, HQ 

Godfrey Eretu, M&E Officer, EASA 

Rola Hodeib, M&E Officer, MENA 

Nelson Adom, M&E Officer, WAFA 

 

 

 

 

 

 

 

 

 

 
To request copies of evaluation reports and for questions or sugges-

tions about future content of newsletter, please email  
Kenzie Strong at kstrong@righttoplay.com  

Through regular monitoring, evaluation, and 
communication of results, the Monitoring and 
Evaluation team at Right To Play helps to foster  
continuous learning, analysis, and dialogue 
about solutions to the complex challenges we 
face in reaching development goals. 
 

Recently Completed Evaluations:Recently Completed Evaluations:Recently Completed Evaluations:Recently Completed Evaluations:    

� Southern Thailand Evaluation, March 2009 

� Indonesia Evaluation, March 2009 

� Rwanda, Sierra Leone, Ghana Evaluation, 
Dec 2008 

� SDP IWG Evaluation, Dec 2008 

� oPt Evaluation, April 2008 
 

Upcoming Evaluations:Upcoming Evaluations:Upcoming Evaluations:Upcoming Evaluations:    

� Lebanon Mid-term, 2009 

� Jordan Mid-term, 2009 

� NOARD: Tanzania and Mozambique 
Mid-term, 2009 

� CIDA: Ghana, Benin, Mali , 2009  

Recent and Upcoming Evaluations 

To promote more effective integration of Right To Play activities in formal education settings, the following strategies 
are recommended: 

� Train teachers, directors, and partners on how to use Right To Play’s approach to meet the needs of the curricu-
lum (i.e. values and child-centered learning)  

� Provide refresher training courses for teachers focused on the modification of the Reflect-Connect-Apply approach 
for academic subjects 

� Develop teacher networks to share examples of Right To Play activities adapted for academic subjects 

� Provide strategies on modifying Right To Play ’s five-step session to fit the timing and structure of academic in-
structional periods (i.e. begin each academic lesson with a short game or activity) 

� Identify opportunities to integrate Right To Play activities in pre-existing school-based programs or initiatives (i.e. 
Scouts, Sports Clubs, weekly assembly focused on values) 

Right To Play Thailand has already taken steps to bring this learning forward in its design of the new Southern Thailand 
program. However, the evaluation findings will provide a wider platform for learning and action in Right To Play’s 
school-based projects around the world.      
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